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e Gender Studies veranschaulicht

» Padagogische Herausforderungen

e Englischdidaktische Chancen
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Differenzierung der
geschlechtertheoretischen Beziige

Gender/Queer
Studies
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Strukturorientierte | Interaktionistischer | Diskurstheoretischer
Gesellschaftskritik | Konstruktivismus Dekonstruktivismus

7Aoo Frau, Geschlecht als Interaktion, doing Heteronormativitat,
Hgauisis o Strukturkategorie, gender, Macht, Performativitat,
Patriarchat, Zweigeschlechtlichkeit, Identitatskritik
Geschlechterverhalt- Vergeschlechtlichung

nisse




Strukturorientierte Gesellschaftskritik

e Gender als eine soziale
Kategorie der Ungleichheit

» Differenzierung gender vs.
sex

e Diskrepanz zwischen ldeal
und Wirklichkeit von
Geschlechter-
gerechtigkeit

Oh, so that explains the

difference in our salaries!




Interaktionaler

» ,doing gender*

* Rekonstruktion alltaglicher
Interaktionen

e durch Korpersprache,
Kleidung, Kommunikation,
Interaktionen




Diskurstheoretischer Dekonstruktivismus

e Performativitat von
Geschlecht

e Diskursiv hergestellt
(kein sex, nur gender)

e Dekonstruktion von
Heteronormativitat




padagogische
HERAUSFORDERUNGEN




Schule als Zeit und Ort
von Geschlechter-Bildung

Im Laufe der Schulzeit entwickelt sich eine
geschlechtertypische Dichotomisierung, z.B. bzgl.

e Leistung,
e Motivation,
 Selbstkonzepten,

e Fachervorlieben.
(vgl. Faulstich-Wieland 2008 und Rieske 2010)

Problem: Einschrankungen, Heterogenitat nicht als
Chance genutzt, Abwertungen, verschenktes Potenzial

-> Schule ,macht® Geschlecht (mit)




Schule als Zeit und Ort
der sexuellen Entwicklung

_________________________________________________________________________________ @

» Erste sexuelle Erfahrungﬁ}n, aber: nicht gleich fiir hetero- und
homosexuelle Jugendliche

e Studie des Deutschen Jugendinstituts (krell, Oldemeier 2015)

Inneres Coming-out: AuBeres Coming-out:

Mehrheit weil3 es selbst Erste weitere Person
bis ... eingeweiht mit ...
(Durchschn.)
LSB- und orien- 14 Jahren 16,9 Jahre
tierungs*divers
*_
Trans™- und 11 Jahren 18,3 Jahre

gender*divers

e Viele trauen sich nicht, sich in der Schule zu outen: 68% LSBT
aus Deutschland verheimlichten ihre Identitat an der Schule

Jdmmer® oder ,,0ft“ (European Union Agency for Fundamental Rights,
2013)




Schule als Zeit und Ort
der sexuellen Entwicklung

_________________________________________________________________________________ @

* 61% befiirchten Probleme durch Coming-out im
Bildungs- oder Arbeitsbereich (xrell, oldemeier 2015)

* 44% berichten Diskriminierungen im Bildungs- oder
Arbeitsbereich (groBtenteils Beschimpfungen,
Beleidigungen oder Lacherlichmachen) (ebd.)

 personlicher Druck so hoch, dass Suizidrate hoher:
Beil LSBT etwa fuiinf mal hohere Suizidalitat
(Gedanken und Versuche) als heterosexuell-

cisgeschlechtliche Jugendliche (vgl. in Klocke 2012 zitierte
Studien)




Faktoren: Peer-Interaktionen

* Anerkennung, aber auch Abwertung tiber Normen
von Geschlecht und Sexualitat (vgl. Klocke 2012)

“"Wenn Mitschuler/in X Schimpfwdérter verwendet hat, welches
Schimpfwort hat er/sie am haufigsten verwendet?”

Sexistisch: Hurensohn (49), Schlampe M
(45), Fotze (6), Hure (6) ...

Homophob: Schwuchtel (20), schwul (3) ... _

Behindertenfeindlich: Spast (29), —
Missgeburt (5), behindert (5), Mongo

Antisemitisch: Jude (7) ... .

Missgeburt (2)

Rassistisch: Kanacke (2), Schwarze '
1

0 20 40 60 80 100 120

us dessen Vortrag zum Fachtag , Inklusive
ielfalt — vom professionellen Umgagn mit

dentitat und Geschlecht in der Schule”
26.9.2016 Hessen) einige Daten

ibernommen sind.

Haufigste weniger-diskrimin. Beschimpfungen: Fuck/Fick dich (51),
Arschloch (45), Halt das Maul/die Fresse (33), Idiot (14)

Mit Dank an Prof. U. Klocke (HU Berlin),




Lehrer*innen-Schiler*innen-Interaktionen bzgl.
Sexualitat

e Lehrer*innen wissen oft nicht um LSBTI*-S*S in ihren

Klassen (Schiiler*innen selbst wissen oft mehr (vgl. Klocke
2012)

» Faustregel: 10% in jeder Klasse -> dies immer im
Hinterkopf zu behalten

e In der Wahrnehmung ihrer S*S intervenieren die
meisten L*L bei Abwertungen bzgl. Geschlecht und
Sexualitat (vgl. Klocke 2012).

» Gut 25% machen sich jedoch auch tiber
geschlechtsnonkonformes Verhalten lustig und knapp
20% machen homophobe Witze (vgl. Klocke 2012)




Unterrichtsinhalte

THBERY

“Innerhalb der letzten 12 Monate habe ich mitbekommen, wie mein/e
Klassenlehrer/in”

_..uns gesagt hat, dass Lesbischsein 56 28
oder Schwulsein nichts Slchlimmes ist.

_..mit uns langer uber uber das Thema 28 79
LS-Sein im Unterricht gesprochen hat.
...mit Unterrichtsmaterialien z.B. __.
gearbeitet hat, in denen auch LS I 20 78

vorkommen.

0% 20% 40% 60% 80%  100%
M haufig (2.5 bis 3.0) ®mehrmals (1.5 bis <2.5) einmal (0.5 bis <1.5) Unie (0.0 bis <0.5)

(vgl. Klocke 2012)




Unterrichtsmaterial

e Material und Unterrichtsinhalte bilden geschlechtliche
Vielfalt unzureichend ab

e Schulbuchstudien:

e Bittner 2012 :

o Forderungen von Gleichberechtigung werden inzwischen weitgehend
umgesetzt

o aber immer noch subtile Stereotypisierungen und ein binares
Geschlechterverstindnis

o LSBTIQ*-Charaktere und -Themen kommen gar nicht vor!

o Alter, Konig, Merse 2021:
o Gender-Stereotype z.T. reproduziert, z.T. aufgebrochen

o 55-60% dargestellte Personen mannlich, v.a. berithmte, namentlich
genannte

o Keine non-binaren Charaktere
o Kaum lesbische und schwule Charaktere




englischdidaktische

CHANCEN




A father and son get in a car crash and are rushed to
hospital. The father dies. The boy is taken to the
operating room and the surgeon says, “I can’t operate
on this boy — he’s my son.”

How is this possible?

40-75% of people can’t solve this riddle because they're
unable to imagine the surgeon is a woman. The
surgeon is the boy’s mother.




» Geschlecht diskursiv verfasst — untrennbar mit
Sprache verkniipft -> Reflexion als Bestandteil von
language awareness

e Dazu gehort auch: Nachdenken tiber
geschlechtergerechte Sprache

e Normen von Geschlecht und Sexualitat in der
Lebenswelt der Schiiller*innen hoch relevant =
aushandlungsbediirftiger Sprechanlass

e Fremdsprache = Schon- und Distanzraum?




Kultur

Soziokulturelles Orientierungswissen: Fachliche Konkretisierungen

e Gender und Sexualitat als
kulturelle Kategorien

o Bestandteil von (inter-

Lernen: Dezentrierung
und Perspektivenwechsel
hilfreich, um eine so
alltagliche Kategorie
tiiberhaupt als kulturelle
Kategorie (und als Norm)
wahrzunehmen ->
Diskursfahigkeit

Sie kdnnen

c

-]

auf ein erweitertes soziokulturelles
Orientierungswissen zu anglophonen
Lebenswirklichkeiten im Vereinigten
Kénigreich, in den USA und einem
weiteren anglophonen Land zurlick-
greifen.

d t k 1t 11 w::;ktﬁgl#e"e Einstellungen und Be- Ausbildung/Schule: exemplarische
un ranS' u ure em ' Einblicke in Schulsystem und Schul-
Sie kénnen

sich der Chancen und Herausforde-
rungen kultureller Vielfalt kritisch-re-
flektiert bewusst sein und neuen
Erfahrungen mit anderen Kulturen of-
fen und lernbereit begegnen,

eigen- und fremdkulturelle Wertvor-
stellungen, _Einstellungen und Le-
betisstile vergleichen und sie = auch

selbstkritisch und aus Gender-Per-’|

spektive — in Frage stellen.

Interkuliarellas,\erstehen undsHanaeln:

Sie

-]

kénnen

(inter-)kulturelle Stereotype/Kli-
schees und Vorurteile erldutern sowie
kritisch hinterfragen,

sich in Denk- und Verhaltensweisen
von Menschen anderer Kulturen hin-
einversetzen und dadurch Verstand-
nis flr den anderen bzw. kritische
Distanz entwickeln,

persdnliche Lebensgestaltung: Le-
benssituation, Alltag und Freizeitge-
staltung von Jugendlichen, Lernen
und Arbeiten, Nutzungsweisen digi-
taler Medien, Umweltschutz und
Nachhaltigkeit, Lebensstile in der
peer group, JugendKulturen, Liebe
und Freundschaften

alltag in einem weiteren anglopho-
nen Land, schulisches Lernen im
digitalen, globalisierten Zeitalter,
Schileraustausch

Teilhabe am gesellschaftlichen Le-
ben: Lebenswirklichkeiten im Verei-
nigten Kénigreich, in den USA und in
einem weiteren anglophonen Land
(geografische, wirtschaftlich-techno-
logische, historische, kulturelle, sozi-
ale und politische Aspekte);
Migration und Mobilitét in der globali-
sierten Welt; Bedeutung digitaler Me-
dien flr den Einzelnen und die
Gesellschaft; Werbung, Konsum und
Verbraucherschutz; gesellschaftli-
ches Engagement; Demokratie und
Menschenrechte

Berufsorientierung: Schulerjobs,
Praktika, Berufsprofile im digitalen
Zeitalter, Bewerbungssituationen

https://www.schulentwicklung.nrw.de/lehrplaene/uplo
ad/lehrplaene_download/gesamtschule/gs_englisch.pdf




Literatur und Film

e Ermoglicht Einblicke in andere Lebenswelten
o Affektive Reaktionen, ggf. Empathie mit Charakteren
e Anknupfungspunkte in der eigenen Lebenswelt

 Fiktionalitat als Schonraum! Personliche Beziige
moglich, aber nicht notig. Aushandlungen am
Beispiel der Charaktere

,---------------------\

Lotta Konig

I also liked the fact that we always had, like, a }
practical example, | don’t know. Because then I
0
(8

Gender-Reflexion
mit Literatur im

it didn’t get too personal because you could Englischunterricht

refer to the story of the people that were in the = e e
story and you didn’t have to transfer it to P U Unferrichtsbetspiele
yourself. ¢

’—---



Auswahl von Texten und Material

e Geschlechtergerecht? Ausgeglichenheit von
weiblichen und mannlichen Perspektiven beachten

 Beispiele fiir ,doing gender bieten (z.B. mit
literarischen und filmischen Gestaltungsmitteln)

 Vielfaltige Lebensweisen (LGBTIQ*) reprasentieren.
Moglichst keine Exotisierung, Tokenism,; auch -=% i\

-

Heteronormativitat mitreflektieren_ .-~ R

- s

Tt (gender and sexuality) should be a topic at school but we aren’t quite sure

l how to do it. Because when you do it in a too scientific way it becomes a little

[ strange, it makes this topic even more strange and important than it should be.
For example, when there is somebody who is homosexual in the class and the

| entire class talks about the topic in a scientific way that would also be really

] strange. So that’s quite a difficult topic. (...) But we talked about it going from

I this book to the topic somehow and not like: ‘we’re going to talk about this

‘i'ssue now*” i

—-----------------_

s s s e s




Auswahl der Zugangsformen

* Kombination von
o Kritischer Analyse
o empathiefordernden Zugangen
o Aushandlung und Transfer

e Grundsatzlich handlungs- und erfahrungsorientierte
Methoden gut, um jenseits der rein kognitiven Ebene
anzukommen

e Methoden aus der geschlechterreflektierenden
auBerschulischen Bildungsarbeit

* Passung von Gegenstand und Methode




Forschun

Gender and
Language Learning

narr STUDIENBUCHER

o ! :

Lotta Konig

Gender-Reflexion
mit Literatur im
Englischunterricht

Fremdsprachendidaktische Theorie

und Unterrichtsbeispiele
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’, rrvs v ’

gsstand
2\

Other Others, Different Differences:
Queer Perspectives on Teaching
English as a Foreign Language

Thorsten Merse

TEACHING
GENDER?

ANGLO-AMERIKANISCHE STUDIEN
ANGLO-AMERICAN STUDIES

ki

Maria Eisenmann
Christian Ludwig
(eds.)

Queer Beats -
Gender and Literature
in the EFL Classroom

A
PETER LANG




Welche Impulse bzgl. Gender und Sexualitat im
Fremdsprachenunterricht nehme ich mit...

bzgl.:
e meiner Lehrer*innenrolle
e Interaktion mit Schiler*innen

» Gegenstanden des Englischunterrichts (Sprache, Kultur,
Literatur)

o Auswahl an Unterrichtsmaterialien

o Zugangsformen zu Gender und Sexualitat im Unterricht
?
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Danke fur Ihr Interesse !

FOR EVERY GIRL WHO IS TIRED - .'
OF ACTING WEAK WHEN SHE IS >>{
STRONG, THERE IS A BOY TIRED OF " ' r’)
APPEARING STRONG WHEN HE 4| <
FEELS VULNERABLE. "0 tusnw (& !

BOY WHO IS BURDENED WITH P X

THE CONSTANT EXPECTATION OF Y
KNOWING EVERYTHING, THERE &~

IS A GIRL TIRED OF PEOPLE NOT TRUSTING HER
INTELLICENCE . FOR EVERY GIRL WHO IS TIRED
OF BEING CALLED OVER-SENSITIVE, THERE IS
A BOY WHO FEARS TO BE GENTLE, TO WEEP.
FOR EVERY BOY FOR WHOM COMPETITION IS
THE ONLY WAY TO PROVE HIS MASCULINITY,
THERE IS A GIRL WHO IS CALLED UNFEMININE
WHEN SHE COMPETES. FOR EVERY GIRL WHO
THROWS OUT HER E-I-BAKE OVEN, THERE IS
A BOY WHO WISHES TO FIND ONE. ' “vonavw
BOY STRUGGLING NOT TO LET ADVERTISING
DICTATE HIS DESIRES, THERE IS A GIRL FACING
THE AD INDUSTRY’'S ATTACKS ON HER SELF-
CSTEEN. FOR EVERY GIRL WHO TAKES A STEP
TOWARD HER LIBERATION, THERE IS A BOY WHO
FINDS THE WAY TO FREEDOM A LITTLE EASIER.
b (T re— — - L T —— -
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Inhalt

1. Gesellschaftliche Ausgangslage
2. Ein neues epochaltypisches Schlusselproblem

3. Daraus resultierende Fragestellungen und
Thesen fur den Englischunterricht

4. WiderstandsbegruBender Englischunterricht
gedacht als Solidaritatslabor

Universitat zu Koln




1. Gesellschaftliche Ausgangslage

« zunehmende Polarisierung
e Diskursverarmung im offentlichen Sektor

 schwindende Kompromissbereitschaft

Universitat zu Koln




2. Ein neues epochaltypisches
Schlusselproblem

 nach Wolfgang Klafki

Universitat zu Koln




2. Ein neues epochaltypisches
Schlusselproblem

 Exemplifizierung und Konkretisierung fur den
Englischunterricht anhand von sexueller
Orientierung, Genderidentitat und
Gleichstellung

Universitat zu Koln




3. Zwei ubergeordnete
Fragestellungen

1. Was ist uberhaupt ein konstruktiver Umgang
mit gesellschaftlichen Herausforderungen im
Englischunterricht?

2. Wie konnen gesellschaftliche Polarisierungen
im Englischunterricht verhandelt werden ohne
notgedrungen auf einen Konsens abzuzielen?

Universitat zu Koln
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e Bartosch, Roman; Derichsweiler, Sina & Heidt, Irene (2022). ,,Against ,Values*“?
komplexe Konflikte, symbolic power und die Aushandlung von Widerstreit®. In:
Konig, Lotta; Schadlich, Birgit & Surkamp, Carola
(Hrsg.), unterricht_kultur_theorie: Kulturdidaktik gemeinsam anders denken.
Metzler.

 Derichsweiler, Sina (2021): Gender-Oriented Topics in Teaching English as an
Additional Language. In: BC Teal Journal 6, 1-10.

e Derichsweiler, Sina (2020): (Gender-)Vielfalt im Englischunterricht der
Primarstufe — Geht das uberhaupt? Princess Smartypants.
In: Grundschulmagazin Englisch 1, 32-35.

* Derichsweiler, Sina (2020): Gendersensibler Englischunterricht der
Grundschule. Doing Gender. In: Grundschulmagazin Englisch 1, 38-39.

Universitat zu Koln




Vielen Dank!

Fragen?

Kontaktdaten:

Sina Derichsweiler
sina.derichsweiler@uni-koeln.de
Englisches Seminar Il, Universitat zu Koln

Universitat zu Koln
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Queering the EFL Classroom: Task Design

Thorsten Merse
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Task Typologies for Engaging with Cultural
Diversity: The Queer Case of LGBTIQ* Issues
in English Language Teaching

Thorsten Merse

Absences and Mismatches: How Diverse Is
Intercultural Learning?

The overall trajectory of this chapter is two-fold: (1) to (re)negotiate the
engagement with cultural diversity in English language teaching (ELT) from
a queer-informed vista, and (2) ro suggest a much-needed rtask typology for
classroom pracrice to engage learners in exploring diverse sexual, gender, and

body identites (often abbreviated to LGBTIQ*). As will be shown, such lives,

identities, and experiences have long remained—and very often continue to

remain—absent from the scope of cultural learning within English language
education, causing an odd mismatch with more general and euphoric procla-
mations of cultural diversity often articulated in the global ELT world. Before
the chaprer dives more deeply into this particularly contentious issue, the

cartinmn I'\.n:rlnu.r .rlmr.ﬂ-]nnc “a .i"I';‘i';l'_":II CTar«a .r“t'.i"n'nrl;'a:lc n'F;nr.a-rrn]fnr':] Imrn;nn



® O® @ Taskdesign: Queer task typology

‘gueer task typology’: a set of tasks designed for engaging learners in

‘ ‘ learning about meanings and norms related to sexual and gender identities
(cf. Merse 2021, in: International Perspectives on Diversity in ELT)

* rooted in tasks developed for inter- and transcultural learning
(cf. Freitag-Hild 2010)

* draws on key aspects of TBLL/TBLT: focus on meaning; focus on authentic
language; focus on input materials; focus on productive outputs

e developed and implemented for the purpose of teacher education, e.g. at
the University of Duisburg-Essen (UDE), to equip student teachers with an
inventory for queer-informed task design

cf. Merse 2021




® O O ot choice and task design

' . . * choosing texts and designing tasks that achieve LGBTQ visibility,
. ‘ allow for questioning heteronormativity, and challenge learners
to rethink available categories of sexual and gender identity

 combine a whole range of texts and task types over time into a
larger ensemble students encounter through their time at school

* integrate multiple perspectives to avoid ‘single stories’

* work with a broad understanding of texts (e.g. literature, non-
fiction, images, social media...)

* purpose: initiate discussions, negotiations, reflections and
interpretations among learners and teachers

cf. Merse 2018




Queer texts: Picturebooks

The most important thing about a family? Love, of course. o
|
cIr : ©

‘Heather Hag 4 4 | ﬁ i 3
Moﬁris P’Iicklt:)wln'te(T - G [Q n d d d S

Two Mommjeg

‘.3

@ =~

Lesléa Newman illustrated by Laura Cornell

N\

(Newman/Cornell 1989)

e Christine Baldacchino  sicruses o Isabelle Malenfant

(Baldacchino/Malenfent 2014) (Woodgate 2020)

by Justin Richardson
and Peter Parnell
ilfustrated by Henry Cole

(Richardson/Parnell/Cole 2005)




Queer texts: Images

e

ALL GENDER E

R E ST ROOM https://blogs.wéj.com/in&i.areal.time/ 013’/12/1O/Jsu‘s‘p‘ '

ense-builds—ip-india-over-gay-rights-r ling/

e | O

WHATEVER

JUST WASH YOUR HANDS

UrPPUSE!

FLORIDA'S
"DON'T SAY
GAY" BILL

WOULD BLOCK TEACHERS FROM TALKING
ABOUT LGBTQ PEOPLE OR ISSUES

https://www.eqfl.org/florida-dont-say-gay-bill

FLORIDA



®» O O Queer texts: Life narratives and digital story archives
"..‘ WE ARE THE YOUTH

SHARING THE STORIES OF LGBTQ YOUTH IN THE UNITED STATES

' ‘ PROFILES ABOUT RESOURCES BRING US TO YOU PRESS BLOG SHOP/DONATE
s

Season 3 of the IFD Podcast is now available! =) LV"

Hosted by Phil aka Corinne and Alex Berg

Stream or download now! @ “Hie ﬂ -

: A : R s
o = L Y _——
College Student Finds His Queer Voice Studying Abroad in Rome. “It’s Been
Incredibly Liberating.” | Transcript
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david levithan

Autor bestseller del New York Times

S UHOW O,

» FRANCESCA LIA BLOCK - DAVID LEVITHAN -

« JACQUELINE WOODSON + EMMA DONOGHUE +

Queer texts: (Young Adult) Fiction and Films

“TERRC “INDESCRIBABLY

WONDERFUL

TTOU'LL LABGE AS MUK AS You (2

o BRllllANT

0rE0 ¢ MICHAEL CART

BEAUTIZU

— EErezwr s N RS
~al HE/ xye= 0
' w)IN : NETFLIX |

Q//\_ TWELVE STORIES — \

OF IDENTITY

* GREGORY MAGUIRE * MARGO LANAGAN -+
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-WILLIAM SLEATOR - ERIC SHANOWER -
+ RON KOERTGE * JENNIFER FINNEY BOYLAN -
« ARIEL SCHRAG « JULIE ANNE PETERS -




® ® o Queertasktypology’

. . ® - tasksfor drawing learners into an LGBTIQ+ topic

 tasks for contextualising an LGBTIQ+-related topic in its historical and
cultural dimensions

e tasks for language enrichment

e tasks for identifying and laying open the power of heteronormativity
e tasks for changing one’s perspective into an LGBTIQ+ identity
 tasks for reflection and de-centring

* tasks for communicative and creative follow-ups

cf. Merse 2021




Tasks for drawing learners into an LGBTIQ+ topic

e activating learners’ prior cultural and linguistic knowledge about
LGBTIQ+ issues and identities

e building up expectations

e feeding in new information

cf. Merse 2021




Tasks for drawing learners into an LGBTIQ+ topic

The Stonéwall Inn

The events that began at the Stonewall Inn in
1969 marked a monumental change for lesbian,

gay, bisexual, transgender and queer (LGBTQ)
Americans. Stonewall, which occupied 51-53
Christopher Street, was a gay bar that was raided
on June 28, 1969, Patrons and a crowd outside
resisted, and confrontations continued over the
next few nights in nearby Christopher Park and
on adjacent streets. This uprising catalyzed the
LGBTQ civil rights movement, resulting in
increased visibility for the community that
continues to resonate in the struggle for equality.

New York State Historic Site
2016

cf. Merse 2021



D ® O Tasks for contextualising an LGBTIQ+-related topic in its
2 O O historical and cultural dimensions

* discover the broader social, political, cultural or historical contexts in
which LGBTIQ+ topics are embedded

* access to such discourses and contexts comes via input texts

cf. Merse 2021




Tasks for contextualising an LGBTIQ+-related topic in its
historical and cultural dimensions

Ellen Broidy | The Stonewall Oral History Project
121 Aufrufe - 03.06.2019 o &' o A TELEN =4 SPEICHERN  «.. cf. Merse 2021



historical and cultural dimensions

STONEWALL: RIOT,
REBELLIQN,
ACTIVISM AND
IBENTITY

About Browse ftems Browse Exhibits Collections Discussion Resources Terms of Use

MARTHA SHELLEY INTERVIEW

Excerpt from an interview with Martha Shelley about her early activism:

MS Uh and | had already been on numerous anti war marches in Washington demonstrations in New York and by the time of
the Stonewall Riot | was very well peliticized in terms of race stuff, the women’s movement, all of that and of course gay stuff
because | had become the spokesperson for Daughters of Bilitis. While | was at Barnard this one woman who was basically
running the show at D.0.B. asked if | would be willing to do public speaking. | said sure, | mean what was 17 | was a dinky
secretary at the time. | didnt have a career that was worth losing. | could always find some other clerical jeb and | was young
and willing te do stuff like that and | think if | had been older | would have been more timid.

https://stonewallhistory.omeka.net/exhibits/show/stonewall--actvism-and-identit/shelley-interview

Tasks for contextualising an LGBTIQ+-related topic in its

cf. Merse 2021



® O Tasks for language enrichment

e extracting LGBTIQ+-related language from a text, e.g. vocabulary or
expressions that help learners communicate about and understand
LGBTIQ+ phenomena

 feeding in missing language to negotiate sexual as well as gender
norms and identities

e transversal to other tasks — can always be embedded

cf. Merse 2021




Tasks for language enrichment

|l was involved in the student
homophile league”

,We didn’t have gay pride”,
,That’s where we were in 1965“

It was a mark of bravery to show

14

up
> »l o) 612/2055 .
, - _ ,extremely committed to the
Ellen Broidy | The Stonewall Oral History Project . . "
121 Aufrufe - 03.06.2019 0 ® 0 & TELEN = SPECHERN ... d/gn/ ty Of homosexuals

https://www.youtube.com/watch?v=V2trZ2wWW5w&t=421s
cf. Merse 2021



Tasks for language enrichment

LGBT short for lesbian, gay, bisexual and transgender

it's weird it's funny

to take action to do something

to push back to fight back

to be authentic to be yourself

to follow your heart to do what you think is right

to worry about the future to be afraid of tomorrow

to tell the truth to say what is true

to put somebody in a box to have ideas about someone without really knowing
him/her

#TimeToTHRIVE #ElliotPage #Transgender
Elliot Page Joins HRCF's Time to Thrive Conference

https://www.youtube.com/watch?v=1hICEIUATzg&t=24s cf. Merse 2021




".“ Tasks for identifying and laying open the power
C of heteronormativity

e open learners’ eyes to the ubiquitous presence of heterosexuality
and a bi-gendered system as powerful cultural norms

* require situations or input materials in which heteronormativity
becomes tangible and visible

 own experience: remarkable learning effects when the everyday
presence of an otherwise invisible norm becomes transparent

cf. Merse 2021




Tasks for identifying and laying open the power
of heteronormativity

Queer City Walk in Munich

How is sexual identity depicted and displayed in the
city? Where and how does heteronormativity or a
queer presence become visible? If you find
examples of how love, desire, romance, or
attraction are depicted, how is this achieved? What
norms prevail, what norms are subverted?

How is gender portrayed in the city? In what ways are
spaces in the city structured or divided by a clear-cut
gender binary (male/female)? Can you identify instances
that expand on or subvert a gender binary like this?

cf. Merse 2022
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> O O Tasks for changing one’s perspective into an
@ 0 LGBTIQ+ identity

e understand how an LGBTIQ+ person (e.g. as encountered in a text)
constructs and performs their identity

 feel into the emotions, experiences and maybe the everyday
struggles of this person

e crucial: balanced and diverse representations, no ‘single story’

* using methodologies for perspective change, e.g. interviews or
curating museum displays

cf. Merse 2021




> O O Tasks for changing one’s perspective into an
® 0 LGBTIQ+ identity

http://wearetheyouth.org/profiles/

cf. Merse 2021




Qwill, 20, Northfield, MN

| feel like my gender is kind of a pendulum. Sometimes | feel
more feminine, sometimes | feel more masculine, but |
definitely swing somewhere between the genders. | don’t really
have a pronoun that | prefer, so people just always use female
pronouns. It’s kind of complicated if | say | want people to use
all the pronouns.

I’m in choir, where choosing a gender is hard to avoid. We wear
dresses and tuxes instead of choir robes and there’s just a lot of
gender involved, which bothers me. But also | really like
singing, so | kind of put up with it. Actually, we’re singing in
costume for this concert. So originally | got this big flowy dress
thing, and people are like, “Oh it’s theater, just deal with it.”
And the costume | wanted to wear was pants, but the director
is really old-school, and everyone thought he would say no. But
then | asked him about it and he was really supportive. So |
guess I'll be wearing 16th-century leggings.

http://wearetheyouth.org/profiles/qwill-20-northfield-mn/



http://wearetheyouth.org/profiles/qwill-20-northfield-mn/

® 0 Tasks for reflection and de-centring

e conclusion tasks after learners have engaged with norms and
worldviews that surround sexual and gender identities

e challenge previously held world-views
* bringing in learners’ experiences and voices

e careful balance between the public of the classroom and the
privacy of reflections

cf. Merse 2021




Tasks for reflection and de-centring

beguile, v.
THE LOVER'S DICTIONARY

anovel

wrgsa you don't know I'm awake. And then that grin, when you do

It’s when you walk around the apartment in my boxers when

: know I'm awake. You spend so much time in the morning mak-

e gt ol I i g ing sure every hair is in place. But I have to tell you: I like it
happinstanc ﬁg‘m“r % :m most like this, haphazard, sleep-strewn, disarrayed.

Waiputova sinolbashadly deciduous, ad).

I couldn’t believe one person could own so many shoes, and

DAVID LEVITHAN still buy new ones every year.




Tasks for reflection and de-centring

A student’s reflection in the literary discussion circle:

“As you may know, | come from Chile, South America. In
South American culture, gender roles are really, really and,
really defined. Machismo plays an "important role" in society
and culture, and from a very young age, children are taught
what is feminine or masculine. Everything that falls out of the
feminine/masculine category is considered "rarito" (weird)
and, as | have seen/experienced, the person is outcast.”



“..‘ Tasks for communicative and creative follow-ups

e conclusion tasks that give learners the opportunity to condense
and transfer their queer-informed learning insights into new self-
made texts or creative products

e and self-expression by processing their viewpoints, opinions and
knowledge

 examples of such products can entail writing a commentary or an
article, writing a book or film review, or creating a small drama
piece or role play

cf. Merse 2021




Tasks for communicative and creative follow-ups

cf. Merse 2021



“Werkstatt-Tagung: Geschlechtersensible Bildung im
Lehramtsstudium in NRW”

11. November 2022
QUA-LIS NRW - Soest

Thank you for your participation!

Thorsten Merse
Professor of EFL Education

University of Duisburg-Essen, Germany
thorsten.merse@uni-due.de
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